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Dear Editor

linical reasoning refers to the method of

utilizing knowledge and experience in
a clinical context to address a specific issue.
This skill includes the ability to think critically,
analyze complex situations, and make informed
clinical decisions. In the field of nursing,
clinical reasoning abilities are regarded as
essential competencies for both experienced
and proficient nurses (1). In other words,
nurses with clinical reasoning competence can
provide safe and person-centered care on time.
Consequently, it is imperative to develop these
clinical reasoning skills before engaging in
clinical practice (2). Clinical reasoning is neither
temporary nor linear, but a cyclical nursing
process within the scope of patients’ conditions
and nurses’ knowledge or experience. Learning
environments that encourage nursing students
to promote their clinical reasoning skills are
challenging (3). Improving clinical reasoning
techniques is an effective approach to facilitate
decision-making in terms of prognostic,
diagnostic, and therapeutic perspective (4). In
nursing, clinical decision-making is essential for
ensuring both safe and effective patient care.

Many teaching methods are used in the
education of nursing students and staff, the
most popular of which is the traditional lecture

method, as a time-efficient method (5). Since
nursing students are less inclined towards
traditional teaching methods and prefer
experiential learning methods, active teaching
methods can be used (4). An example of an
active teaching method is the use of games in
learning, sometimes called “serious games”, and
they have become very popular at all levels of
medical education (6). One of the educational
strategies employed in nursing education is the
use of card games (5). The use of card games is
a type of supplementary education that, if well
designed, will have potential benefits for students
involved in the learning process, including the
development of problem-solving skills (7). Some
of the features of these games help to challenge
learners, address complexity, and provide
continuous feedback (8). Card games can create
a fun method of teaching that frees learners
from their daily routines while simultaneously
making a deep impression on them. Card games
include designing different clinical nursing
scenarios in the form of different cards, such as
pathophysiology, diagnosis, treatment, and care,
each scenario being related to one of the students’
subject areas. By grouping students, cards related
to each scenario are randomly provided, and they
receive points for each correct answer. This type
of game design in teaching can help motivate
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and interest students in learning the relevant
scenario. This teaching method can be used to
train nursing students’ decision-making ability in
the face of a clinical situation (internship). After
completing the internship, students are asked to
answer the questions by designing questions and
sending them electronically (9).

Using this valuable educational method to
teach clinical reasoning to nursing students may
lead to a better nursing diagnosis, drug order
rechecks, prioritization of care, fast decision-
making, and nursing actions. Clinical reasoning
is a vital competency for nursing students,
and active learning methods are effective in
the teaching-learning process. Therefore, it is
recommended that the educational development
offices of nursing schools include both active
learning methods, such as serious games and
clinical reasoning education, as part of their
academic priorities.
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